
Uniglobal of Journal Social Sciences and Humanities Vol. 4 Issue. 1 (2025) p.246-257 

 

 

 

 

 

 

 

*Corresponding author: dr.zaheril@city.edu.my 

https://ujssh.com/ All right reserved. 

 

Uniglobal of Journal Social Sciences and Humanities 
Journal Homepage: www.ujssh.com 

Articulating Inclusion of Generative Artificial Intelligence in 

Higher Education 
 

Cai, Yu1* & Zainudin, Zaheril 2*
 

 
1Wuhan Institute of Technology, China 

2Faculty of Education and Liberal Studies, City University, Malaysia 

*Corresponding author: dr.zaheril@city.edu.my  

Received 2 February 2025, Revised 16 February 2025, Accepted 2 March 2025, Available online 3 March 2025 

To link to this article: https://doi.org/10.53797/ujssh.v4i1.30.2025 

 

 

1.  Introduction 

Generative Artificial Intelligence (GAI) refers to algorithms, in particular deep learning models, with the ability to 

generate stuff such as writing, graphics, music, and code. In higher education, generative GAI encompasses a variety of 

technologies utilized to improve teaching, learning, and research activities. Indeed, the utilization of GAI technologies 

in higher education has grown in importance as institutions look for new ways to increase efficiency, accessibility, and 

learning achievements. Not to mention, GAI’s ability to offer individualized learning experiences, assist with academic 
research, and expedite administrative work represents an unprecedented shift in academia (Liu, 2025). Thus, this paper 

examines the current level of generative AI in higher education, evaluates previous research findings, and considers the 

opportunities and challenges connected with its deployment. 

 

2. Theoretical Framework 

2.1 The state of AI in higher education  

GAI has revolutionized multiple industries, and education is no exception. GAIs integration into education has 

transformed traditional teaching and learning methodologies, opening new possibilities for personalization, efficiency, 
and accessibility. However, advances in machine learning, natural language processing, and data analytics marked the 

beginning of the current era of AI-powered educational technologies. Technological milestones with key technological 

Abstract: The inclusion of Generative Artificial Intelligence (GAI) in higher education is revolutionizing teaching, 

learning, and research processes, presenting new opportunities and challenges to institutions worldwide. This paper 

explores the multidimensional inclusion of GAI in transforming higher education, with an emphasis on its 

applications in content development, individualized learning, and academic support systems. By utilizing algorithms 

capable of producing creative outputs such as text, images, and simulations, GAI enables the automation of 

administrative processes, increasing efficiency while promoting personalized learning experiences. This paper also 

looks at how GAI is utilized to enhance traditional pedagogical frameworks, giving educators new tools for 

curriculum creation and assessment. However, in addition to its potential benefits, GAI inclusion raises important 

ethical, pedagogical, and technological challenges, such as data privacy, academic integrity, and the digital divide. 

This paper examines the growing significance of GAI with a review of existing literature, case studies, and expert 
perspectives, highlighting its potential to alter educational practices while advocating appropriate applications. The 

findings are intended to provide an exhaustive framework for policymakers, educators, and technology developers 

to guide the effective and ethical integration of GAI into higher education institutions. Finally, this paper contributes 

to the discussion of how GAI might improve academic experiences and prepare future generations for a fast-changing 

technological landscape. 
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developments, such as the development of generative language models such GPT (Generative Pre-trained Transformers), 

have driven the utilization of GAI in higher education. 

 

2.1.1 The History of GAI in Education 
The concept of artificial intelligence (AI) in education dates to the 1960s, with early attempts centered on developing 

intelligent tutoring systems (ITS) that replicate human educators. One of the first AI applications in education was the 

development of computer-assisted instruction (CAI), which employed computers to deliver instruction and feedback to 

students. These early systems, while pioneering, were limited by technology at the time and were largely utilized for 

basic skill development, such as math and reading. 

By the 1980s and 1990s, GAI in education had evolved with the introduction of intelligent tutoring systems (ITS). 

These systems, like the widely recognized “AutoTutor,” were designed to offer personalized tutoring experiences by 

adapting to individual student responses. ITS used rule-based algorithms to simulate the tutoring process, providing real-

time feedback and targeted learning support (Gocen and Aydemir, 2020). Research from the 1990s demonstrated the 

effectiveness of these systems in promoting student engagement and improving learning outcomes (Baker et al., 2004). 
 

2.1.2 Technological Milestones 
The most major technological developments in GAI have come in the recent two decades, with machine learning and 

natural language processing (NLP), along with deep learning appearing as the driving forces behind GAI’s rapid adoption 

in education. In 2012, Geoffrey Hinton and his colleagues created a deep learning method that significantly improved 

GAI system’s abilities to spot patterns and make judgments based on massive datasets. This innovation in neural networks 

paved the way for GAI systems capable of processing massive amounts of educational data, making real-time predictions 

about student performance, and personalizing educational experiences accordingly. 

In the 2010s, GAI models such as OpenAI’s GPT-3 advanced, enabling more interactive, language-based 
applications. These improvements enabled the development of chatbots and virtual assistants that may aid students and 

instructors in real-time, facilitating anything from question answering to course content delivery. Kamalov et al. (2023) 

found that AI-powered chatbots were especially beneficial in online learning situations, in which students often lack 

instant access to educators. 

 

2.1.3 Applications in Education 
GAI is now used in a variety of educational contexts, covering everything from customized educational experiences to 

administrative efficiency. One of the most prevalent uses of GAI involves customized learning, which tailors content to 

individual learning styles and paces. Coursera and Khan Academy use GAI to tailor the course content to a student’s 
interactions and progress, offering personalized recommendations as well as feedback (Cardona et al., 2023). Chen and 

Polat (2025) discovered that GAI-driven learning platforms greatly increase student engagement and retention by 

providing personalized pathways across course materials. 

AI is also having a significant impact on student assessment. Traditional evaluation approaches, which include 

standardized tests, frequently do not adequately represent a student’s overall comprehension. AI can examine vast 

datasets, such as student interactions, participation, and behavior, to create a more complete picture of student 

achievement (Alhumaid et al., 2023). This data-driven method enables instructors to detect at-risk pupils and alter their 

teaching strategies accordingly. 

GAI programs also automate administrative processes including grading, scheduling, and communication. Polat 

(2025) found that GAI is successful at reducing administrative costs by automating mundane procedures, permitting 

educators to concentrate on improving teaching and student engagement. 

Ultimately, important technology improvements have shaped GAI’s progress in education, from early CAI 
systems to today's sophisticated, data-driven, and adaptive learning environments. GAI’s capabilities continue to expand, 

as does its potential to improve education by providing tailored learning experiences, enhancing assessment processes, 

and reducing administrative functions. However, providing fair access to GAI tools and resolving ethical issues 

concerning data privacy and algorithmic bias continue to be difficult challenges. As previous research has shown, while 

GAI has enormous potential, its integration is being carefully implemented to ensure that it benefits all learners. 

 

2.2 The role of GAI in teaching and learning 
GAI is increasingly acknowledged as a revolutionary instrument in higher education, especially in teaching and learning. 

GAI is altering how institutions of higher learning conduct learning and the engagement of students by permitting 

institutions to produce content, adapt to specific student needs, and automate various parts of educational delivery. 

 

2.2.1 Personalized Learning and Adaptive Learning Systems 
One of the most visible ways that GAI contributes to teaching and learning is accomplished by personalized and adaptive 

instruction. GAI systems may assess a student’s progress, learning pace, and comprehension to provide personalized 

learning experiences. This personalization enables students to learn at their own speed and focus on areas that require the 

greatest improvement. GAI-powered platforms, such chatbots and virtual instructors, offer students immediate support 
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(Katonane Gyonyoru, 2024). These systems can assess learning data and suggest resources or adjust content based on a 

student’s need. Taylor (2021) investigated how GAI-powered tutors could improve math instruction by modifying 

difficulty levels in real time based on student competency levels. 

Kuok Ho (2024) study reveals how GAI-driven adaptive learning platforms, such as Knewton, have succeeded in 

tailoring educational content. Such systems could dynamically modify assignment difficulty and give targeted resources 
to assist students in understanding key ideas. Tan et al. (2025) further highlights the significance of GAI in generating 

learning pathways based on individual student data, which has been demonstrated to improve both engagement and 

retention rates. The capacity to adapt content based on the learner's progress constitutes a substantial departure from one-

size-fits-all education, resulting in a more student-centered approach. 

 

2.2.2 GAI as Virtual Tutors and Teaching Assistants 
GAI is also being used in higher education, as virtual tutors and teaching assistants. Such GAI-driven applications might 

assist students by responding queries, explaining concepts, and guiding them with problem solving in real time. GAI 

instructors, such as those designed for mathematical concepts and coding classes, provide instant feedback and could 
assist students with work throughout complex problem situations. Such approaches are particularly useful in significant 

didactic classes wherein personal interaction between students and educators is limited. 

Chen et al. (2023) found that GAI-powered tutoring systems in Massive Open Online Courses (MOOCs) benefit 

students by offering fast feedback on assignments and guiding them through learning modules. The study discovered that 

these approaches improved student performance, most notably in relation to retention and comprehension. Furthermore, 

GAI technologies can adjust to the student’s learning style by providing alternative explanations or approaches based on 

their responses. This adaptability replicates a one-on-one tutoring experience, which might be extremely beneficial in 

large-scale educational environments. 

 

2.2.3 Content Generation and Resource Development 
GAI also contributes to content development, supporting educators by automatically providing quizzes, assignments, and 

reading materials. GAI platforms, such as the OpenAI’s GPT-4, might produce text-based material, including practice 

problems, summaries of key concepts, and even more extensive explanations of challenging subject matter (Khan et al., 

2024). Such resources considerably minimize the workload for instructors, enabling educators to concentrate on higher-

level responsibilities like course planning and student interaction. 

Masrek et al. (2025) investigated how GPT models are used to create learning materials for university courses. 

The researchers discovered that GAI-generated content might serve as an effective addition to traditional teaching 

approaches, particularly in introductory-level courses in which repetitive materials such as quizzes and practice problems 

are common. The GAI application saves educators time and resources simultaneously guaranteeing students have access 

to an ongoing stream of learning content. 

 

2.2.4 Enhancing Student Engagement 
GAI also boosts student engagement by offering dynamic learning environments. GAI-powered chatbots, for example, 

utilized in online learning systems, might involve students in conversations, resolve queries, and inspire further 

investigation of the subject. In contrast to conventional approaches, such resources might offer rapid support and provide 

an additional dynamic, responsive learning environment. 

Chen et al. (2025) discovered that GAI-powered chatbots, once implemented into online learning platforms, 

greatly enhanced student engagement by giving fast, individualized feedback. These techniques are especially beneficial 

in asynchronous learning contexts where students frequently experience delayed answers from teachers. Generative AI 

promotes a more engaging and helpful learning experience by allowing for real-time interaction, even in large, impersonal 
classes. 

Ultimately, GAI is becoming increasingly relevant in higher education, specifically in terms of teaching and 

learning. GAI tools are altering conventional educational methodologies by providing opportunities for tailored learning, 

serving as virtual tutors, creating content, and increasing student engagement. A previous study has shown that GAI 

improves student performance, engagement, and retention. However, issues such as overreliance on GAI, bias, and ethical 

concerns need to be addressed to ensure that these technologies are used efficiently and fairly. As GAI evolves, its 

integration with education is anticipated to expand, creating new possibilities for both students and educators. 

2.3 Generative AI in academic research tradition 

GAI is beginning to play an important role in academic research by altering conventional inquiry approaches, data 

analysis, and knowledge development. GAI technologies, particularly generative models, have provided new 

opportunities for academics by automating processes, improving data analysis, as well as assisting with idea generation. 

However, the incorporation of GAI into academic research raises worries about its consequences for the research 
tradition, notably in terms of authorship, creativity, and ethical issues. 
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2.3.1 Automating Literature Reviews and Data Analysis 
One of the most important ways GAI influences academic research is through the automation of literature reviews and 

data analyses. Traditionally, literature reviews are time-consuming procedures that include going through large volumes 

of published articles and synthesizing data from different sources. With the introduction of GAI, particularly natural 

language processing (NLP) models, academics may now automate the extraction of major topics, trends, and gaps from 

enormous amounts of academic writing. 

Saldana et al. (2021) investigated how GAI systems, such as IBM Watson, are utilized to automate literature 

reviews. These systems use natural language processing (NLP) algorithms to analyze academic texts, summarize 

significant aspects, and locate research clusters. Such technologies not only save time but also enable researchers to stay 

up to date on the newest developments in their field, thereby boosting the comprehensiveness and efficiency of their 

evaluations. 

Similarly, GAI has demonstrated significant progress in simplifying complicated data analysis jobs. For example, 
GAI could construct predictive models and detect hidden trends in data that human researchers may miss. Machine 

learning techniques, such as generative adversarial networks (GANs), have enabled more accurate data modeling and 

hypothesis development (Salman et al., 2025). Mozelius and Humble (2024) demonstrated how GAI models might be 

used to examine large datasets in medical research, identifying new medication molecules and biological interactions 

faster than standard methods. 

 

2.3.2 Idea Generation and Hypothesis Formation 
GAI also helps researchers with the initial stages of the research process, such as concept generation and hypothesis 

formulation. By assessing existing research, AI systems might recommend possible topics of investigation or develop 
new research questions based on gaps in the literature. This ability to develop innovative hypotheses is especially useful 

in interdisciplinary research, in which AI might reveal linkages between seemingly unrelated topics. 

Anderson et al. (2025) illustrated how GAI tools might aid in idea creation, assisting researchers in domains such 

as engineering and biology in developing novel concepts that had previously gone undiscovered. By integrating enormous 

volumes of existing data and finding patterns, these GAI technologies serve as a source of inspiration, allowing 

researchers to produce hypotheses more effectively. 

Furthermore, the utilization of GAI in hypothesis testing is revolutionizing experimental design. GAI algorithms 

can recommend ideal experimental conditions and predict outcomes based on prior data, allowing researchers to design 

more effective experiments (Panda and Kaur, 2024). This is especially useful in subjects such as materials science and 

physics, where investigations are computationally complex. 

Ultimately, GAI has had a considerable impact on the tradition of academic research, improving the efficiency of 

literature reviews, automating data analysis, and easing concept formulation. However, as AI becomes more integrated 
into the research process, new issues emerge in terms of authorship, creativity, and bias. The integration of GAI tools 

into academic research provides several benefits, but researchers and institutions must address these ethical and creative 

problems to guarantee that AI contributes positively to the development of knowledge. 

2.4 Implementation of GAI in higher education administration and management 

GAI is revolutionizing many industries, and higher education is no exception. In administration and management, GAI 

technologies streamline processes, improve decision-making, and increase operational efficiency. GAI provides various 

benefits to academic institutions through permitting institutions to analyze massive amounts of data, produce insights, 

and automate regular processes. However, incorporating GAI into higher education administration introduces both 

potential and challenges. 

 

2.4.1 Automation and Efficiency in Administrative Processes 
Automated represents one of the keyways GAI influences higher education administration. Historically, administrative 

responsibilities such as scheduling, resource allocation, and student registration have been time-consuming and 

repetitious. GAI-driven solutions are now automating these operations, freeing up staff time and increasing efficiency. 

GAI chatbots and virtual assistants, for example, might respond to typical student inquiries about course enrollment, 

exam dates, and campus services (Nikolopoulou, 2025). Such resources can interact with students in real time, answering 

frequently asked questions and giving individualized support, hence minimizing administrative staff labor. 

Sutedjo et al. (2025) investigated the utilization of GAI-powered chatbots in student services at universities. The 

researchers discovered that GAI systems enhanced response times and student satisfaction by providing prompt and 

accurate answers. Furthermore, the study demonstrated that GAI systems might expand to meet the needs of huge student 

groups, which would be impossible for human resources to manage. As a result, GAI has become an indispensable tool 
for handling the growing volume of student requests and administrative chores. 
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GAI also plays an important role in streamlining resource allocation and financial management. Machine learning 

algorithms might utilize historical data to forecast future requirements, such as staffing numbers or facility utilization. 

This predictive capability enables administrators to better allocate resources and make data-driven budgetary as well as 

planning selections (Al Abri et al., 2025). Higher education institutions might strengthen financial sustainability while 

eliminating inefficiency by optimizing the distribution of resources. 
 

2.4.2 Enhancing Decision-Making and Data-Driven Insights 
GAI can enhance decision-making processes in higher education management. GAI systems can spot trends, estimate 

future outcomes, and provide insights that might be utilized to influence strategic planning due to their access to large 

databases. For example, GAI can help with student retention by assessing behavior and performance data to identify at-

risk pupils (Pang and Wei, 2025). By identifying which students are more inclined to drop out or struggle academically, 

GAI allows administrators to respond immediately using personalized assistance initiatives to enhance retention rates. 

Masbaka et al. (2024) found that predictive analytics driven by GAI might be utilized to uncover patterns in 

student involvement and performance in MOOCs. The findings revealed that GAI-driven models could accurately predict 
student achievement and recommend interventions, such as individualized tutoring or adaptive learning paths, to improve 

student outcomes. By incorporating GAI-driven decision-making into administrative processes, universities may make 

better informed, data-driven decisions about student support, curriculum design, and staffing. 

Ultimately, GAI is becoming increasingly important in higher education administration, providing major benefits 

in efficiency, decision-making, and resource allocation. By automating regular operations, improving student services, 

and delivering data-driven insights, GAI assists universities in navigating the challenges of modern academic 

management. However, the incorporation of GAI presents significant ethical and practical obstacles, particularly in terms 

of bias and job displacement. As GAI evolves, higher education institutions must strike a balance between technology 

improvements as well as ethical considerations to guarantee that GAI’s role in administration is equal and successful. 

2.5 Challenges of GAI in higher education 

GAI has transformative potential in higher education, promising to improve teaching, learning, and administrative 

processes. GAI is transforming the educational setting by means of tailored learning experiences along with better 

research capabilities. However, integrating GAI into higher education presents substantial problems that must be 
addressed to ensure responsible and effective implementation. Such issues, which include ethical considerations, bias, 

data privacy, and the risk of over-reliance upon GAI, provide substantial barriers for institutions. 

 

2.5.1 Ethical Concerns and Academic Integrity 
One of the most important issues facing GAI in higher education is the ethical implications for academic honesty. GAI 

techniques, particularly those used in content creation, have the potential to undercut traditional notions of authorship 

and originality. Students may employ artificial intelligence to finish coursework or generate research articles, raising 

concerns about plagiarism and undervaluing human originality and intellectual effort. Michel-Villarreal (2023) 

investigated the impact of GAI-generated content on academic integrity, underlining the possibility that students will 
exploit GAI tools over unethical goals in mind. 

Furthermore, GAI’s ability to automate the writing process and generate research materials raises concerns 

concerning the ownership of GAI-generated information. As GAI systems such OpenAI’s GPT-4 generate academic texts 

or research papers, it remains unclear who owns the work—the user, the GAI model creators, or the institution (Hughes 

et al., 2025). This contradiction hampers academic authorship rules, which typically give credit to human scholars. The 

utilization of GAI in content creation calls into question the entire concept of intellectual ownership, as well as the fairness 

of academic work. 

 

2.5.2 Bias and Equity Issues 
Another key concern is the presence of bias in GAI systems. GAI models are frequently trained on huge datasets, which 

may contain inherent biases. These biases can subsequently be reflected in GAI results, perpetuating preconceptions or 

reinforcing injustices. Giannakos et al. (2024) found that algorithmic bias in AI systems can contribute to discrimination, 

particularly for underprivileged populations. In higher education, GAI systems used for admissions, grading, or 

personalized learning may unintentionally penalize underrepresented students if their training data reflects past 

disparities. 

Furthermore, using biased GAI systems in decision-making processes may worsen gaps in access to educational 

resources or support services (Lee et al., 2024). For example, GAI algorithms deployed in student evaluations might 

unfairly favor specific groups based on distorted historical data, thereby exacerbating current educational imbalances 

(Francis et al., 2025). Addressing these biases needs a concerted effort to ensure that GAI systems are built using varied 

and representative datasets, as well as ongoing monitoring to prevent unforeseen outcomes. 
 

2.5.3 Data Privacy and Security 
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Data privacy and security constitute essential considerations while using GAI in higher education. GAI systems rely 

heavily on large amounts of data to work properly, which frequently contains sensitive personal information about 

students, faculty, and staff (Giannakos et al., 2024). The utilization of GAI in student learning analytics, for example, 

entails gathering and analyzing massive volumes of student data to tailor learning experiences. While data-driven 

approaches might increase student results, they also expose institutions to potential privacy violations and data misuse 
(Hughes et al., 2025). 

Batista et al. (2024) investigated the difficulties of data privacy in GAI-based instructional tools. The study showed 

how the collecting and storage of personal data raises serious concerns about students’ right to privacy, particularly the 

use of GAI for monitoring and surveillance reasons. Furthermore, GAI systems that store and process sensitive data may 

become appealing targets for cyberattacks, increasing the danger of data breaches and jeopardizing security in institutions 

(Michel-Villarreal et al., 2023). 

 

2.5.4 Over-reliance on GAI and the Role of Educators 
Another major concern is the risk of over-reliance on GAI in the educational process. While GAI technologies allow for 
better learning experiences and support administrative activities, overreliance on GAI could undermine educators’ roles 

and limit human connection in the learning process (Batista et al., 2024). In this scenario, educators may become unduly 

reliant on AI to assess student achievement, develop learning activities, and even provide feedback, resulting in less 

customized guidance from human educators (Lee et al., 2024). 

According to Aghaee et al. (2024), while GAI can supplement traditional teaching techniques, it should not replace 

the important interpersonal contact between students and educators. GAI are unable to entirely mimic human aspects of 

instructions, such as mentoring, emotional support, and critical thinking development. Overreliance on AI systems has 

the potential to erode such essential features of educational experience. 

Ultimately, GAI has enormous potential to improve higher education by automating processes, personalizing 

learning experiences, and offering insights for research. However, as previous study has shown, the problems connected 

with its integration are significant and should not be underestimated. Ethical considerations about academic integrity, the 

likelihood of prejudice and unfairness, data privacy issues, and the potential for over-reliance on GAI must all be carefully 
considered. To reap the benefits of GAI in higher education, institutions must address such challenges through deliberate 

deployment, ongoing monitoring, and the creation of ethical frameworks to govern GAI adoption. 

2.6 Ethical concerns of GAI in higher education   

GAI is gaining traction in higher education, influencing many elements of teaching, learning, research, and 

administration. While GAI has many benefits, such as automation, individualized learning, and improved decision-

making, it also poses certain ethical problems. Such issues, particularly those related to academic integrity, data privacy, 

algorithmic bias, and the possible dehumanization of education, should be meticulously assessed to ensure that GAI is 

utilized responsibly in educational settings. 

 

2.6.1 Academic Integrity and Authenticity 
One of the main ethical issues about generative AI in higher education is its impact on academic honesty. Generative AI 

tools, particularly those that generate text or facilitate in writing, have the potential to damage the authenticity of student 

work. Tools such OpenAI’s GPT-4 may generate coherent essays, research papers, and other academic content, increasing 

the possibility that students might utilize AI to bypass the learning process. This application of AI may result in plagiarism 

or misrepresentation, reducing the value of academic credentials and institutions’ legitimacy (Moya Figueroa et al., 2024). 

Lowe (2024) investigates the ethical issues of GAI-assisted academic work, claiming that while AI may serve as 

a helpful teaching tool, its misuse might drastically undermine academic standards. For example, if students use GAI to 

finish tasks without actively participating in the learning process, it undermines the goal of education, which is to 

stimulate critical thinking and intellectual development (Balalle and Pannilage, 2025). This worry applies to the writing 

of research articles, as GAI may provide data which lacks the requisite expertise or insights obtained by rigorous human 

inquiry. 
 

2.6.2 Data Privacy and Surveillance 
Another key ethical concern with the utilization of generative AI within higher education is the handling of student data. 

AI systems require massive volumes of data to work properly, including personal information on students’ behavior, 

performance, and preferences. While GAI can be utilized in order to tailor learning and forecast student results, collecting 

and analyzing this data raises major privacy concerns (Huang, 2023). 

Mauti, Jared Momanyi, and Dennis Song’oro Ayieko (2024) work underscore the risks of collecting sensitive 

student data for GAI-driven instructional technologies. Whenever the data collected by GAI systems is not effectively 

protected, it may be misused, resulting in violations of student privacy. Furthermore, utilizing GAI to monitor student 
behaviors, whether through learning management systems or surveillance techniques, may result in an abuse of 

institutional power (Tsekea and Mandoga, 2025). This ongoing surveillance raises concerns regarding consent and the 
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amount to which students’ personal information must be exchanged with educational institutions, which may violate their 

privacy rights. 

2.6.3 Algorithmic Bias and Inequity 
GAI is not immune to the biases present in the data from which it is trained. GAI systems learn from past data, which 

may contain biases based on race, gender, socioeconomic status, or other variables. Such prejudices may be further 

mirrored in the GAI output, perpetuating educational discrimination and inequity. 

Mauti, Jared Momanyi, and Dennis Song’oro Ayieko (2024) address the topic of algorithmic bias, claiming that 

whenever GAI systems receive instruction upon inaccurate information, it may further entrench existing societal 

disparities. In higher education, GAI algorithms employed in admissions, grading, and student support services may 

unintentionally benefit some groups as well as disadvantage others (Boateng & Boateng, 2025). For example, if a GAI 

system is utilized for predicting student progress, it may base decisions on skewed data that reflect previous imbalances, 

reinforcing rather than alleviating disadvantages. To mitigate such biases along with promote fairness within higher 

education, GAI systems must be constructed on varied, representative data sets. 

 

2.6.4 Dehumanization and the Role of Educators 
Another ethical worry with GAI in higher education is the possibility of dehumanization (Chanda et al., 2024). GAI tools, 

while fast and data-driven, lack the personal touch required in education. Educators play an important role not only in 

transmitting knowledge, but also in providing mentorship, emotional support, and encouraging critical thinking. If GAI 

becomes too integrated into the educational process, the human element of education may be diminished. 

According to Lee et al. (2024), while GAI might improve learning by offering tailored feedback and resources, 

however, technological devices should not replace the crucial human interactions between students and educators. In fact, 

the “machines” cannot replicate the emotional and relational aspects of teaching, particularly establish an environment 

of trust and intellectual curiosity. Overreliance on GAI in the classroom may result in a diminution in these critical parts 
of education, making it more transactional than transformative. 

Ultimately, GAI possesses the potential to transform higher education by increasing learning results, streamlining 

administrative operations, and enabling research. However, as previous research has demonstrated, its integration creates 

serious ethical considerations that must be addressed. Academic integrity, data privacy, algorithmic prejudice, and the 

possible dehumanization of education all emphasize the challenges of applying GAI responsibly in educational settings. 

To ensure that GAI is utilized ethically, higher education institutions must create clear norms, implement strong data 

protection procedures, and ensure that GAI complements rather than detracts from the human aspects of teaching and 

learning. 

 

2.7 Recommendations of GAI in higher education  
The integration of GAI into higher education offers several chances for improving teaching, learning, research, and 

administration. However, its implementation must be treated with caution to guarantee that it has a good impact while 

minimizing potential hazards such as ethical concerns, data privacy difficulties, and bias. Drawing on previous studies, 

this paper tenders’ essential recommendations for the appropriate and successful integration of GAI in higher education, 

with an emphasis on fostering justice, transparency, and improving educational experience. 

 

2.7.1 Establish Ethical Frameworks and Guidelines 
One of the foremost recommendations for implementing GAI in higher education is the development of comprehensive 

ethical frameworks and guidelines. These should address concerns about academic integrity, authorship, and the 

responsible utilization of GAI. According to Nguyen et al. (2023), the proliferation of GAI-assisted writing tools and 

content generation raises worries about plagiarism and the authenticity of student work. To mitigate such risks, 

institutions should establish clear policies that define acceptable GAI utilization for academic work, ensuring that students 

comprehend how GAI tools might be used responsibly to support learning without undermining academic standards. 

Furthermore, GAI systems utilized in higher education must adhere to ethical principles such as transparency, 

justice, and accountability. For example, AI algorithms employed in admissions or grading systems must be bias-free 

and capable of making fair conclusions. According to Yan and Liu (2024), AI systems trained on biased data might 

perpetuate inequality, disproportionately hurting marginalized populations. As a result, institutions should prioritize the 
creation and implementation of AI models that are transparent and ensure equal treatment for all students. 

 

2.7.2 Prioritize Data Privacy and Security 
Given GAI's reliance on data, ensuring the confidentiality along safety of both student as well as employee information 

is crucial. Funa and Gabay (2025) study underlines the necessity of protecting personal information while AI systems 

collect and analyze data for objectives such as tailored learning, student assessments, and institutional administration. 

Higher education institutions must follow data protection standards, such as the General Data Protection Regulation 

(GDPR), to guarantee that sensitive information is handled appropriately. 

In this context, when adopting AI systems for learning analytics or performance tracking, educational institutions 

should adhere to extremely strict data management procedures, which include anonymizing student data. Furthermore, 
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before collecting any personal information, universities should inform students and faculty about the use of their data and 

obtain their informed consent. Ensuring data security and privacy will foster confidence among students, professors, and 

other stakeholders while preventing potential breaches that could harm the institution's reputation (Klimova and Pikhart, 

2025). 

 

2.7.3 Foster Collaboration Between GAI and Educators 
While GAI can help with teaching and learning, it should not replace the human element of education. Educators have 

an important role in promoting critical thinking, creativity, and personal growth, which GAI cannot fully imitate. As 

suggested by Funa and Gabay (2025), GAI must be viewed as a device to complement, rather than replace, the tasks of 

educators. GAI can tailor learning experiences, automate administrative work, and offer insights into student 

achievement, but it cannot duplicate human educators nuanced, sympathetic relationships. 

As a result, it is advised that institutions encourage collaboration between AI technologies and educators. The 

educators should be trained to efficiently utilize AI tools to improve their teaching techniques, with AI support for 

grading, content delivery, and feedback. Additionally, AI should be employed to relieve educators of administrative 
chores, allowing them to focus on interactive and individualized instruction. Educational institutions should also provide 

ongoing professional development opportunities for educators to keep up with evolving GAI technology and its 

pedagogical applications. 

 

2.7.4 Ensure Inclusive and Bias-Free GAI 
To ensure that GAI helps all students equally, it is critical to create GAI systems that are inclusive and bias-free. Bias in 

AI models can exacerbate existing educational inequities, especially with respect to student admissions, grading, and 

resource distribution. Kamalov et al. (2023) found that GAI systems trained on biased datasets may exacerbate gaps by 

preferring specific demographic groups over others. 
To reduce bias, it is proposed that GAI developers and higher education institutions collaborate to produce GAI 

models trained on diverse, representative datasets. This will help to ensure that GAI systems produce fair and equal 

results for students from diverse backgrounds. Furthermore, institutions should conduct regular audits and evaluations of 

GAI systems to detect and correct any biases that may arise over time. An emphasis on inclusivity and fairness will aid 

in avoiding the unintended repercussions of GAI and contribute to a better educational environment. 

 

2.7.5 Promote Transparency and Accountability 
Lastly, institutions must promote transparency and accountability in their utilization of GAI. GAI algorithms and 

decision-making procedures need to be transparent, and students should understand how GAI is employed in their 
education. According to Francis et al. (2025), utilizing GAI in higher education requires clear information about how 

GAI systems work, what data they utilize, and the criteria for the decisions they make. 

Institutions must additionally guarantee certain GAI tools undertake regular reviews and accountability checks. 

This involves tracking the consequences of AI on student results, ensuring that GAI does not exacerbate existing 

inequities, and allowing students to contest choices that are made by GAI systems, such as grading or admissions. Higher 

education institutions have the ability to guarantee that GAI is used responsibly and that its benefits are realized while 

remaining ethical. 

Ultimately, GAI has enormous potential to improve higher education by increasing teaching, learning, and 

administrative efficiency. However, its implementation necessitates careful consideration of ethical, privacy, and equality 

issues. Establishing ethical frameworks, emphasizing data protection, facilitating collaboration between GAI and 

educators, guaranteeing inclusion, and promoting openness might assist institutions negotiate the challenges of GAI 

adoption while maximizing its positive influence on higher education. These recommendations, based on previous 
research, present a road map for responsible GAI integration that improves the educational experience for all 

stakeholders. 

 

2.8 Future implications of GAI in higher education 
GAI has already begun to transform the landscape of higher education by improving how institutions of higher learning 

provide teaching, learning, and administration. As technology advances, it has an opportunity to significantly 
revolutionize the educational industry. However, with this promise comes the duty to address the ethical, social, and 

pedagogical concerns that will undoubtedly arise as generative GAI becomes more integrated into academic settings. 

 

2.8.1 Transformation of Pedagogy and Learning 
One of the most important future implications of GAI in higher education is its ability to significantly change educational 

techniques. GAI-powered solutions are already providing individualized learning experience by tailoring content and 

assessments of specific students' requirements. As these systems progress, they may be able to provide entirely 

personalized learning pathways for students, hence increasing engagement and retention. Kuok Ho (2024) study argues 

that GAI has the potential to transform education by creating highly adaptive learning environments that respond to real-

time student data, permitting ongoing feedback and development. 
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Looking ahead, GAI may provide a more dynamic learning experience in which students not only receive 

individualized information but also interact with virtual tutors or GAI-driven teaching assistants. This would allow for 

greater learning flexibility, benefiting children who demand more individualized attention or learn at various rates. 

However, as Alotaibi (2024) points out, this transition necessitates a reconsideration of established evaluation 

methodologies on higher education institutions, for guaranteeing that GAI-assisted learning does not end up in shallow 
learning experiences or a reliance on rote memory rather than critical thinking. 

 

2.8.2 Augmentation of Faculty Roles 
GAI is expected to have an impact on the future roles of educators in higher education. Rather than replacing educators, 

GAI is intended to supplement existing jobs, allowing them to concentrate on more participatory and intellectually 

demanding parts of education. GAI systems could automate grading, administrative procedures, and even some types of 

feedback, freeing up educators’ time to coach students, facilitate conversations, and stimulate innovation. 

However, the increased reliance on GAI in education presents obstacles for educators, such as the need to 

constantly upgrade their skill sets to effectively incorporate new technologies into their teaching methods. Dogan et al. 
(2024) emphasize the necessity of providing educators with opportunities for continuing education to assist them 

understand how to utilize GAI tools in a pedagogically competent manner. Educators will also need to address the ethical 

considerations associated with the use of GAI, such as ensuring that such instruments be utilized in ways that enhance, 

rather than detract from the educational experience. 

 

2.8.3 Impact on Student Engagement and Equity 
GAI has the potential to greatly impact on student participation and equity in higher education. On the one hand, GAI 

can assist in closing learning gaps by offering additional resources and support to students who are underserved or in 

danger of falling behind. GAI, by providing personalized coaching and adaptive learning systems, has the potential to 
level up opportunities among students from varied backgrounds, particularly those with varying amounts of educational 

resources. Slimi (2023) contends that GAI could serve as a tool for educational equity, enabling institutions to better help 

minority students. 

However, since GAI fails to be handled appropriately, it has the potential to worsen existing disparities. As GAI 

systems become more integrated into the educational process, the digital divide might grow wider as students who lack 

access to cutting-edge technologies struggle to stay up. This disparity could also take shape in the form of algorithmic 

bias, in which GAI systems trained on skewed data unfairly disadvantage some populations. Future research and policy 

must guarantee that GAI technologies are effectively utilized to actively alleviate injustices rather than reinforce them. 

 

2.8.4 Ethical and Governance Challenges 
As GAI becomes more integrated into the educational ecosystem, the ethical and governance issues surrounding its 

utilization will become more apparent. GAI’s potential impact on student privacy, academic integrity, and decision-

making processes necessitates the creation of strong ethical frameworks (Al-Zahrani and Alasmari, 2024). To promote 

fairness, openness, as well as accountability, institutions must set explicit criteria regarding the utilization of GAI in 

teaching, evaluation, admissions, and administration. 

Furthermore, increased reliance on GAI raises issues about dehumanization in education. While GAI may assist 

with individual learning, it cannot replace the human touch, which is required to stimulate critical thinking, mentorship, 

and social-emotional development. As AI evolves, higher education institutions must strike a careful balance between 

using GAI as well as preserving meaningful human connection in the classroom and beyond. 

Ultimately, the future implications of GAI in higher education are significant, with prospects for increased 

personalization, improved faculty efficiency, and greater equity in educational access. However, such benefits must be 
carefully balanced against the ethical, social, and governance problems associated with GAI implementation. As GAI 

evolves, higher education institutions must emphasize defining ethical principles, guaranteeing fair access, and preparing 

teachers and students for a GAI-driven educational environment. By doing so, GAI has the ability to greatly improve 

educational quality and accessibility while upholding basic ideals such as academic integrity, equity, and human-centered 

teaching. 

 

3. CONCLUSION 
Finally, GAI has transformative potential in higher education by providing improved teaching tools, tailored learning 

experiences, and efficient administrative processes. As previously discussed, GAI can greatly boost student engagement, 

automate repetitive chores for instructors, and promote more inclusive learning environments. It enables personalized 

instruction that adjusts to individual requirements, resulting in a more student-centered approach to education. 

Furthermore, GAI’s capacity to evaluate massive data sets enables institutions to improve operations and promote student 

achievement. However, despite its benefits, utilizing GAI in higher education raises substantial ethical, privacy, and 

equity concerns. Academic integrity, data security, algorithmic prejudice, and the possible dehumanization of the 

educational experience all require rigorous attention. GAI systems, if not adequately regulated, have the potential to 

further exacerbate current disparities as well as impair the human connection required for effective teaching and learning. 
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To fully realize the promise of GAI, higher education institutions must establish clear ethical rules, ensure openness, and 

increase digital literacy among staff and students. The future of GAI in education is dependent on a balanced strategy 

that combines technological innovation with adherence to ethical principles and human-centered teaching. 
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